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ABSTRACT 

Designed to assess the aaturity level of the novels 
which students read, the Hovel Reading Maturity scale (MfiHS) is based 
on the notion that fiction of high quality is characterised by a 
nunber of theaes or topics. The list of 22 topics in EBBS case froa a 
survey of several guides on books for teenagers. To explore the 
reliability of the scale, five groups of students; with over 400 in 
each group, were asked to use the scale on a different novel each 
aeaber of the group had recently read in school. The average 
agreeaent ever all theaes ranged froa 70 to 84 percent. Additional 
reliability data caae froa saall groups of English teachers who used 
the scale on the saae five novels on which the students had reported. 
Teachers and students agreed on the presence or absence of 17 to 22 ' 
of the 22 theaes. (This docuaent is one of those reviewed in The 
Research instruaents project (trip) aenograph "Measures for Research 
and Evaluation in the English Language Arts" to be published by the 
coaaittee on Research of the national council of Teachers of English 
in cooperation with the BBIC Clearinghouse on Reading and 
coaaunication skills. A TRIP review which precedes the docuaent lists 
its category (Literature) , title, author, date, and age range (junior 
high— postsecondary) , and describes the instruaent's purpose and 
physical characteristics. ] (JM) 
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The attached document contains one of the measures reviewed 
in the TRIP committee monograph titled t 



Measures for Research and Evaluation 
in the English Language Arte 



TRIP Is an acronym which signifies an effort to abstract 
and make readily available measures for research and evalua- 
tion in the English language arts* These measures relate to 
language development* listening » literature » reading/ standard 
English as a second language or dialect , teacher competencies » 
or writing. In order to make these instruments more readily 
available 9 the ERIC Clearinghouse on Reading and Communication 
Skills has supported the TRIP committee sponsored by the Committee 
on Research of the National Council of Teachers of English and 
has processed the material into the ERIC system* The ERIC 
Clearinghouse accession numbers that encompass most of those 
documents are C$3o/2>±c ~C$Ac/ 37$** 
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Category t Literature 

Title: Novel Reading Maturity Scale 

Authors Carol Reich 

Age Range t Junior High-Post Secondary 

Description of Instrument r 

Purpose i To assess the maturity levttl of novels students read/ 

Da te of Construct ion t 1973 

Physical Description ? The NRMS is based on the notion that fiction of 
high quality is characterized by a large number of themes or topics. The 
scale is included below: 



Of all the novels you have read since September, name the one 
you enjoyed the most* 



Title: 



Novels have different topics* Some novels have only one topic; 
othors have many* Listed below are some topics that frequently 
appear in novels* Describe the novel you have named as your 
favorite by writing a rl l M beside each topic that appeated in it. 
For example, if there was horror in your novel, place a M l" in 
the space beside the topic. 1 Horror 

If there was no horror in your novel, leave that space blank: 
, Horror 

F antasy or make believe Life in other countries 

G hosts, gods, supernatural m Life in other periods of history 

^Horror Life in our own society 

S cience fiction S ex 

C ars and Sports Love and romance 

M ystery H ome and .family life 

P hysical danger and adventure _ Lives of young people 

L ives of adults M aking personal decisions 

Possible careers Overcoming problems and difficulties 

Social injustice , JPoiitics 

Religion Choosing between right and wrong 



The student identifies a novel he has read recently and then indicates 
how many different topics he remember? from the novel* 
Validity r^li^iiity* ^4 Normative Data: 
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the list of topics in NRMS came from a survey of several guides 
on books for teenagers* The author mentions that topics can be added 
to or subtracted from t^e list or that a quite different list could be 
cons true ted i so long as the topics are clear and unambiguous* 

To explore the reliability of the scale, five groups of students, 
with over 400 in each group, were each asked to use the scale on a 
different novel each member of the group Uad recently read in school. 
The average agreement over all themes ranged from 70 to 84 percent j 
for example, it was 77 percent for A Tale of Two Cities and 79 percent 
for To Kill a Mockingbird * Additional reliability data came from small 
groups (from five to fourteen in size) of English teachers who used the 
scale on the same five novels the students had reported on. Teachers and 
students agreed on the presence or absence of seventeen to twenty-two of 
the twenty-two themes, revealing that students are for the most part 
reporting accurately. The author guamari&es as follows* "In general, 
then, the scale seems quite reliable. Students agree on the Interpretations 
of themes, and whether or not they are present in a book. Students generally 
agree with teachers on the themes. 11 

The author points out that the scale should properly be used to assess 
groups of students, not individuals. The reliability of measurement fot 
Individuals can be improved by having them rate several novels * 

Additional validity data was sought in correlation of NRMS scores with 
reading ability scores, on the assumption that good readers would be better 
able to cope with a thematicarily rich book. A Pearson product moment 
correlation of .51 was found* 

Normative data from approximately 2 ,666 students in Toronto high schdols 
' is included belbwt < 
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Percentage of Students Checking Each Theme 



Theme lercerttage 

Fantasy or make believe 22 
Ghosts ^ gods and supernatural events 14 

Horror 21 

Science fiction 16 

Cars and sports 11 

Mystery 39 

Physical danger and adventure 67 

Life in other countries 36 

Life in other periods of history 38 

Life iu our own society 31 

Sex 28 

Love and romance 46 

Home and family life 36 

Lives of young people 48 

Live 8 of adult 8 51 

Possible careers 14 

Making personal decisions 53 
Overcoming problems and difficulties 66 

Social injustice 44 

Politics 28 

Religion 23 

Choosing b etween r iffrt and wrong 54 



The author notes that these data reveal student reading preferences 
and can be used to guide book selection* 
Related Documents: 



Reich, Carol. "A Scale to Assess Reading Maturity/' Journal of 
Reading » 17 (December 1973), 220-223. 
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A Scale to Assess Reading Maturity 



CAROL RtlCH 



Concerned with several aspects of 
language development— reading 

ability, Interests and writing ability, 
Carol Retch Is a research associate 
tor the Toronto Board of Education. 
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■ There are three questions of Inter- 
est to teachers of English. The first, 
"Can students read? 1 , Is very often 
answered with standardized reading 
achievement tests. The second, "Will 
students read?", Is answered with 
some of the newly developed scales 
measuring attitudes toward reading 
(Estes, 1071, for Instance). But a third 
question remains, and it Is the reason 
for asking the first two: "What will stu* 
dents read?" Measuring what is more 
difficult. 

In the course of evaluating a secon* 
dary school reading program, a 
method was developed for measuring 
the q latity of student reading/The 
meth jj Is simple, objective, and can 
be usad with any work of fiction, even 
those with which the teacher may be 
unfamiliar. It is called the Novel Maty/ 
rity Scale. 

Most teachers have art Intuitive 
Idea of what is a "good M as opposed 
to a "bad" book. There are generally 
recognized types of books which 
teachers tend to agree are sub* 
standard. These books ar* quite often 
recognised by their themes: science 
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flcilon, mystery, v^slorn, romance. 
However, it Is tho assumption behind 
the Novel Maturity Scale that what 
differentiates a mature book from an 
Immature book Is not the theme Itself,' 
but the number of themes. . 

A James Bond novel, for example, 
Is substandard not because it is a de- 
tective story— The Hound of th$ Ba$* 
kefviitts 1$ also a detective story. A 
Sue Barton story Is substandard not 
because it Is a romance— Anna Kara* 
nlna 1$ also a romance. What differ* 
entiates stories about James Bond 
and Sue Barton from The Hound of 
tho BaskorviHes and AnnaKaranlna is 
the fact that the substandard books 
a r# books of only single themes, very 
simple books, treating only single a$- 
poets of life, presenting only a few 
Ideas. They do not mirror life in its 
complexity and richness. 

The Novel Maturity Scale assesses 
a student's reading level by measur- 
ing the thematJo richness of the books 
he enjoys. Tho first step In using the 
ecaje Is to have each student name a 
favoMte novel. The tl mo period from 
a student may draw can be 1 



limited in any way that suits the 
teacher or researcher, but it Is prob- 
ably better to encourage students to 
describe a novel which they have read 
fn the recent past so that it will be 
fresh In their minds. The students may 
be asked to name their favorite novels 
from the past semester or from the 
past school year* Or, they can be 
asked to name several novels, an ap- 
proach which would yield a mere reli- 
able and valid measure since it would 
reflect a greater part of their reading 
experience. It Is also advantageous to 
have students name novels which 
they have read during their leisure 
time, since such novels might more 
fully reflect their preferences ralhw 
than the school progranv 

The students then study a list Of 
themes which are common in fiction, 
and check eac h o ne wh ich appears in 
the novel they have named. Tho fist of 
twenty-two themes used in the 
present study, along with the format 
of the question, appears In table 1. 
However, themes can bo added or 
subtracted from the list as desired, or 
a completely new list could be con* 



Stcucted. It Is necessary only that 
themes bo cloar l unambiguous, and 
not redundant. The present list was 
constructed after consulting several 
guides on books for teenagers. 

After completing the scale, deter- 
mine the number of themes that each 
student has checked. Then compute 
the average number of themes 
checked by the group as a whole. This 
average represents* on a ^relative 
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scale, the maturity level at which 
members of the group are reading, tn 
the absence of norms for how many 
themes a "worthwhile" book shoutd 
contain, it is Impossible to say 
whether or not they are really mature 
readers. But nf is possible to use the 
scale to find out whether they are 
more mature readers than they used 
to be, or whether they are more ma- 
ture readers than some other group of 
students from a different class or pro- 
gram, In view of the limited nature of 
the scale, It should not be used to as- 
ess individual students, but only 
iroups of students* 



How reliable Is the scato? In order 
to gather data on this question, five 
groups of students each described 
one novel, one that everyone In the 
group had read In class. Close to 400 
students rated each book. If more 
than half the students In a group 
checked a theme, It was considered 
to be present In the novel; if half or 
less than half checked a theme, It was 
considered not to be present. In either 
case, the. percentage of students 
agreeing on the presence or absence 
of a theme was found for each of the 
twenty-two themes. For each book, 
the average agreement over all 
themes was found. This ranged from 
70 percent to 84 percent as follows: 
T/ie Chry$alid$~7Q percent; A Tate of 
Two CN/M— 77 percent; To Kill $ 
Mockingbird— 79 percent; Animal 
farm— 61 percent; Scarlett P/mper- 
ne//— 84 percent. 

The areas of disagreement varied 
from book to book. A chi-square anal- 
ysis showed that there was significant 
agreement on from seventeen to 
twenty-two of the themes among the 
five books. But the themes about 
which students disagreed varied from 
book to book, . * 

Additional data on reliability were 
provided by small groups of English 
teachers— from five to fourteen per 
group— who described the same 
books using the scale. Teachers and 
students agreed on the presence or 
absence of seventeen to twenty-two of 
the twenty-two themes, Indicating that 
students are generally giving an accu- 
rate report on what they are reading. 
Again, the areas of disagreement var- 
ied from book to book, indicating that 
no particular theme was ill-defied. 

In general, then, the scale seems 4 
quite reliable. Students agree on the 
interpretations of themes/ and 
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whether 6rjtiA they ere present In a 
took, Students generally egr^o with 
teacher* on the theme*. 

Method Applied 

Thirty-two grade 10 classes were 
administered the Novel Maturity 
Scale, and the survey section of a 
diagnostic reading test, Oaia on the 
occupation of the students* father* 
were also available, and were coded 
to reflect socioeconomic status, using 
Blishen's Scale (1967), Average rat* 
ings on these three measures wero 
found for each class. 

There was a great deal of variation 
In the average number of themes that 
students |n a class checked, ranging 
from 5.9 to 10.8, with an average of 
8.1. 

If the scale is a valid measure of 
reading maturity, we would expect 
Nov3l Maturity scores to correlate' 
with reading ability scores. Presum- 
ably poor readers would be less able 
to cope with a thematically rich book. 
The Pearson product moment corre* 
lation between class averages on the 
Novel Maturity Scale and the Diag- 
nostic Reading Test is ,61. However, 



socioeconomic status also coniriU* 
ules to reading maturity (r« ,39), and 
when this Is parcelled out, the correla* 
tlon between reading maturity and 
reading skill is reduced to .36. This 
figure is significant at the .10 level. 

Data from the Novel Maturity Scale 
can also be used to examine students' 
reading preferences. Table 2 lists the 
percentage of students who checked 
each theme as occurring In their fa* 
vorlte novel. Such data are useful In 
choosing books for a library or for a 
course, or in Identifying students who 
have unusual Interests. 

In conclusion, then, the Novel 
Maturity Scale Is a simple, objective 
and reliable measure of the level at 
which students read; it can be used to 
investigate reading preferences and 
the success of language programs. 
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Summer 74 

In a slight change of policy, JR will publish In fts spring issues a listing of 
summer courses and workshops of special Interest to reading specialists, 
classroom teachers ol reading, and other members of IRA. Programs to be 
Included In the list must be sponsored by nonprofit educational institu* 
tlons— colleges, universities, school systems. The editor reserves the right 
to limit announcements. 

Potential entries should include course titles, credits available, locations, 
costs, dates, and names and addresses for correspondence. Send notices 
three months before publication dale to "Summer 74, the Jovrrte/o/fleacf- 
ing, International Beading Association, Six Tyre Avenue, Newark, Delaware 
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